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Abstract 
To establish and develop a living curriculum that 
benefits the entire HCI community, we must establish a 
community of practice (CoP) among educators involved 
in this mission. Our position paper considers the role of 
shared identity in helping to connect HCI educators, 
practitioners and scholars, while considering all as 
learners with varied specializations and at different 
expertise levels. We propose that a technology 
infrastructure can be created in support of the living 
curriculum vision, and that this infrastructure should 
connect HCI learners and educators with respect to 
their felt identity as a member of the HCI education 
community at large, and thus nurture the application of 
the living curriculum from similar sub-community 
members. This infrastructure would be expected to 
invite and encourage social interaction and meaningful 
information exchange. In the balance of this workshop 
paper we share initial findings from our exploratory 
research project studying online learning, including the 
implications we see for how one might inter-connect a 
community comprised of HCI educators and learners.  
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Our Background 
Na Sun is a PhD candidate in HCI with background in 
Computer Science; she has taken a series of HCI 
training courses in her graduate years in addition to 
taking online courses at her leisure time and attending 
to academic conferences to learn more updated user 
experience knowledge. Na is currently working on her 
dissertation of building community for online students 
with increased identity transparency. Dr. Mary Beth 
Rosson has held multiple roles in HCI education: She 
has years of teaching experience with respect to HCI 
design and evaluation methods, in two different 
academic settings; one result is a textbook on usability 
engineering [7]. Rosson also has more than three 
decades of experience in HCI research.  

As HCI researchers in an academic environment, we 
regularly conduct design research projects such as Na 
Sun’s dissertation on connecting learners who are 
enrolled in distance education programs [10]; another 
example is building a developmental learning 
community of women within a large college of 
information technology[6]. Our research into 
community building in the context of online education is 
especially relevant for HCI education, given comparable 
learning outcomes for residential programs [8], and the 
increasing enrollment rates over the past decades [2]. 
Online courses are a good option for HCI education, as 
the number of with numerous courses and enrollments 
in Massive Open Online Courses (MOOCs) continue to 
show tremendous growth. A quick search from Udemy 
returned hundreds of courses, with the bestseller 

having 36,374 students enrolled as of Feb 1st, 2018. A 
broad range of HCI research projects have been 
conducted in the context of teaching and learning HCI 
knowledge in the form of MOOCs [3,4]. 

Toward a Social Space for Shared 
Development of an HCI Curriculum 
To develop and sustain an online living HCI curriculum, 
we must build a community of practice (CoP), whose 
members are committed to contributing and 
maintaining HCI knowledge and skills. We use as an 
analogy the orchestration of an online CoP for the 
distance education students we have been studying; 
that members of an HCI Curriculum CoP may also 
benefit from participating and socializing with one 
another at a distance. These online interactions can be 
enhanced by social transparency to address issues such 
as accountability and responsible contribution [9].  

An important enabler of social exchange is 
interpersonal knowledge of one’s potential partners [1]. 
If we can reduce our uncertainty about others, we will 
be more comfortable in reaching out to and interacting 
with them. Knowledge of others’ identity and context 
also enables more accurate perceptions of one another 
in terms of physical distance, temporal distance and 
perceived similarity [5]. Therefore, we argue that we 
should provide helpful information about the members 
of an emergent HCI Curriculum CoP; such information 
should make people more comfortable about initiating 
or responding to social interaction opportunities. 

With respect to building interpersonal knowledge, 
studies have shown that even simple enhancements to 
the visibility of group members’ personal information 
(e.g., an avatar that uses a realistic self-image) can 



 

help to build social bonds or ties [12]. This prospect – 
making social information visible and usable for 
interpersonal knowledge creation – is at the heart of 
our position: What identities associated with the HCI 
education community can be useful in grounding 
meaningful social interaction and information 
exchange? As a step toward creating online 
communities that engage HCI educators, we offer our 
empirical work aimed at understanding how distance 
students might benefit from information about their 
peers so as to connect with each other online.  

Identity Negotiations in Online Learning 
Community of an HCI Curriculum  
Drawing from our specific studies of distance learners 
and their felt community – and from design approaches 
for building such community – we hope to contribute 
ideas for how we might help an online CoP of HCI 
educators and learners to coalesce and grow over time.  

In our research with distance learners, we have 
investigated what and how to use information about 
online peers to build connections among students and 
the larger community. Using a mix of surveys and 
interview methods (aimed at both students and online 
instructors), we gained a rich understanding of online 
students’ social needs and strategies to connect with 
others [11]. After generating likely items related to 
community connections, we collected data and 
analyzed the survey results for general patterns. We 
found that several dimensions of possible connection 
that might help students at-a-distance feel closer to 
one another (e.g., so that they might comfortably ask 
another online student for help). These included peers’ 
availability, professional background, learning 
trajectories and personal details [10]. We later 

conducted a formative design evaluation organized 
around hypothetical scenarios to explore early 
visualization ideas for viewing and interacting with 
peers’ identity information (e.g., course history). This 
evaluation yielded a range of design insights, including 
the importance of filters for creating sub-groups within 
a larger community, and how shared identity realization 
can evoke feelings of community [submitted]. 

It seems inevitable that members of an HCI Curriculum 
CoP will at some point evolve from a large, diverse and 
distributed group of motivated scholars into a set of 
more attuned and customized sub-groups where topics 
and interactions have been developed and refined for 
specific purposes and tasks. The hierarchical structure 
of such a CoP might begin with a mapping of HCI 
problem domains, research methods, stakeholder roles 
(educators vs students, designers vs researchers, 
scholars vs practitioners), geographical regions, and 
other identities related to cultural contexts. These 
varied classifications should allow for legitimate 
peripheral participation and transformative 
opportunities, such that a wide range of perspectives 
and educational goals can be integrated.  

We propose to initiate an investigation similar to what 
we have conducted with distance learners; that is, to 
explore what knowledge of others in the HCI educator’s 
community are most related to members’ professional 
identities and educational goals. The result could guide 
the design of online services that help HCI educators to 
connect with one another, based on their shared (or 
complementary) identities with respect to HCI 
education. This in turn can support collaborative work 
on an information architecture of the HCI curriculum. 
Once such services and shared activities have been 



 

initiated, usage logs of CoP members who interact with 
curricular resources may further point to strategies for 
guiding members with common identities to navigate 
and access materials most relevant to them. 

In sum, if we can articulate the common interests and 
identities of HCI educators, we can use these to 
promote feelings of connection and interaction within 
the CoP; these interactions will support the 
collaboration needed for a living HCI curriculum. 
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